Annual Assessment Report to the College 2011-12 
College: Mike Curb College of Arts, Media, and Communication
Department: Journalism
Program: Bachelor of Arts
Note:  Please submit report to your department chair or program coordinator, the assessment office and to the Associate Dean of your College by September 28, 2012. You may submit a separate report for each program, which conducted assessment activities.

Liaison: Linda Bowen
1. Overview of Annual Assessment Project(s) (optional)
	1a. Assessment Process Overview: Provide a brief overview of the assessment plan and process this year. 
Journalism’s plan has been tied to the Simplifying Assessment Across the University project, since the pilot began in Spring 2010, concentrating on establishing and assessing “gateway” and “capstone”-type courses. 

Essentially, the Simplifying Access project enhanced the strategic planning process, rather than produced assessable results in the courses identified as “gateway”- and “capstone.” As noted in last year’s report, the pilot produced serious challenges because we weren’t able to create the type of signature assignment that we felt would have provided more meaningful results. Thus, we shifted to a common news reporting and writing assignment in the “gateway” course, JOUR 210, Writing, Reporting and Ethics II (court beat coverage). This format has been used repeatedly and, from a cursory evaluation, did not produce different results. While the students’ work was uploaded to the Electronic Assessment System, the scoring rubric created technological problems that delayed the final results and pushed back implementation of a “capstone”-quality signature assignment.

In addition, rather than identify a specific course as “capstone,” the assessment committee eventually opted to evaluate a collection of advanced student work from a cross-section of upper division emphasis-specific mediums, including print/online, broadcast, photojournalism and public relations. Samples were obtained and the committee expects to complete that process in Fall 2012, pushing back the timeline contained in the Program Assessment Plan, 2011-16 (the five-year plan).

While the Simplifying Assessment project continued this year, the focus in Journalism planning shifted significantly to include these noteworthy activities:

1) As noted below in Question 3, completion of the first phase of the Strategic Plan (See JOUR_strategic plan, attached), in which substantial revisions were made to the six Student/Program Learning Objectives (See Mission_SLOs_updated, attached), and

2) Alignment of the department SLOs with the college and university Student Learning Objectives. (See MasterCollege Matrix, attached).
3) Faculty participation in another University assessment pilot, Hybrid/Online/Traditional Assessment project (See Question 5, for details).
The work on the MCCAMC alignment project corresponded to linking the department’s assessment activities and the university’s Academic Assessment Liaisons Committee. To that end, the College committee formalized the process to create what was identified as “a comprehensive plan for sustainable assessment.” That effort also contributed to development of Journalism’s new Strategic Plan, when the committee members were charged with creating mission, vision and goals statements, as well as outcomes for the Program/Student Learning Objectives. (See College PLO alignments, attached).

Another facet of this process was participating in a Beta test of Assessment Made Easy Everyday (AMEE), a web-based software assessment program for education. This test coincided with use of the University’s pilot Electronic Assessment System (EAS), which was a key component of the Simplifying Assessment project. This presented a unique opportunity to compare the systems, although AMEE had the advantage because it is a fully developed, user-friendly and comprehensive program for educators. The University’s EAS was in the very beginning stages and was linked to a particular type of assessment, across a variety of disciplines. (The project has been taken over by the Academic Affairs web team and its functionality was expected to be tested in late Fall 2012, with expectations that the assessment piece would be up and running sometime in Spring 2013.)


2. Student Learning Outcome Assessment Project: Answer questions according to the individual SLO assessed this year. If you assessed an additional SLO, report in the next chart below. 
	2a. Which Student Learning Outcome was measured this year?
NOT APPLICABLE



	2b. Does this learning outcome align with one of the following University Fundamental Learning Competencies? (check any which apply)

Critical Thinking ________________________________
Oral Communication ________________________________
Written Communication ________________________________
Quantitative Literacy________________________________

Information Literacy ________________________________
Other (which?)___________________________________



	2c. What direct and indirect instrument(s) were used to measure this SLO?
NOT APPLICABLE



	2d. Describe the assessment design methodology: For example, was this SLO assessed longitudinally (same students at different points) or was a cross-sectional comparison used (comparing freshmen with seniors)? If so, describe the assessment points used. 
NOT APPLICABLE



	2e. Assessment Results & Analysis of this SLO: Provide a summary of how the evidence was analyzed and highlight important findings from collected evidence. 
NOT APPLICABLE



	2f. Use of Assessment Results of this SLO: Were assessment results from previous years or from this year used to make program changes in this reporting year?

NOT APPLICABLE

Type of change:

changes to course content/topics covered___________________________________

course sequence________________________________________________________

addition/deletion of courses in program_____________________________________ 
describe other academic programmatic changes_______________________________

student support services__________________________________________________

revisions to program SLOs_________________________________________________

assessment instruments___________________________________________________

describe other assessment plan changes______________________________________

Have any previous changes led to documented improvements in student learning? (describe)



Some programs assess multiple SLOs each year. If your program assessed an additional SLO, report the process for that individual SLO below. If you need additional SLO charts, please cut & paste the empty chart as many times as needed.  If you did NOT assess another SLO, skip this section.

3. How do your assessment activities connect with your program’s strategic plan and/or 5-yr assessment plan?

	Now that a working Strategic Plan embracing student, faculty and department visions was in place, the Journalism assessment team was poised to start evaluating the several of the revised P/SLOs as the Fall 2012 semester began. As this report was written, several projects were under way, including:

1) JOUR 350 (photojournalism) / JOUR 397b (Daily Sundial practicum) survey:

Students in J350 were producing assignments for the Daily Sundial as part of their coursework, highlighted by three objectives:

a. Students will produce publishable images that cover a variety of subject matters (news, features, portraits, etc.).

b. Students will produce work under tight deadlines for the publication.

c. Students will write complete captions that can standalone and adhere to the principles of SEO (Search Engine Optimization).

The survey (See J350 survey, attached) was intended to gauge the experience students have with photojournalism and if they have any past experience with other media outlets. The pre- and post-surveys of students in both courses was meant to focus on the following S/PLOs:

Question 4 addressed Nos. 5 (see below) and 6 (Students will be able to understand and apply the historical, theoretical, legal and societal contexts for producing news media for consumers, ranging from local to global.)

Question 6 addressed No. 2 (Students will be able to gather and analyze information, including basic numerical concepts, using journalistic storytelling techniques, such as interviewing, observation, and researching primary and secondary sources.)

2) JOUR 310 (Writing, Reporting and Ethics III) / JOUR 315 (Reporting for Broadcast) hybrid:

In Fall 2012, two faculty members were creating a hybrid course, blending two upper division core classes into a single multimedia storytelling course. The “new” course was expected to launch in Spring 2013 as a pilot for curricular revision. It aligns with a recently adopted “media presentation” multi-platform environment aimed at converging student-run news media. A crucial element of this project is the assessment piece, which also was under development at the writing of this report.

In collaboration with the faculty members creating the course, the Department’s new assessment liaison and her team were establishing a set of Student Learning Objectives as the foundation of the hybrid course. The project will assess multiple P/SLOs, including No. 5 (Students will apply tools and techniques appropriate for news media professions in which they work to communicate for and with diverse audiences.)


4. Other information, assessment or reflective activities or processes not captured above.
	NOT APPLICABLE


5. Has someone in your program completed, submitted or published a manuscript, which uses or describes assessment activities in your program? Please provide citation or discuss.

	Journalism faculty member Dr. Taehyun Kim participated in a college-wide project called HOT (Hybrid-Online-Traditional) Assessment, in which he taught two sections of the core lower division course, JOUR 110, Writing, Reporting and Ethics I. One section was taught mainly online, while the other was instructed in a traditional face-to-face mode. He focused on assessing two of the course’s 10 Student Learning Objectives (See HOT summary, attached). 

His findings and implications from this study will be further analyzed and Dr. Kim plans on submitting the finalized manuscript to Journalism and Mass Communication Educator, a publication of the main disciplinary organization, the Association for Education in Journalism and Mass Communication.

What follows is his discussion of the results:

“Students in the online environment were provided with PowerPoint lecture slides on lead writing. The slides were reinforced by the instructor’s audio lectures posted on the Moodle site. The instructor recorded his classroom lectures from previous semesters and created a series of MP3 digital audio files. An hour-long lecture was broken into approximately 10-minute segments, which were labeled with corresponding PowerPoint slide numbers.

“Students commented that this design greatly helped speed the downloading process well as made it easier for them to find and replay the specific location in the lecture. On the other hand, a few students said a video recording of the lectures would have been helpful, so they could see facial expressions and writings on the whiteboard in the classroom.

“Result showed that the online course delivery format did not have a significant influence on students' performance in acquiring concepts about the lead writing. Students in the online environment scored slightly higher than the traditional face-to-face classroom students. 

“This means that some parts of the reporting class can be delivered online without sacrificing student learning and, subsequently, an instructor can use more face-to-face classroom time with students on coaching and giving feedback on writing assignments, instead of lecturing.”
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